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Curriculum Goal 1: Take Part in a Conversation About a Special Experience/

._lﬁ
ne bW

Their knowledge and understanding of the world
Links to Statutory Framework: Communication and Language - Understanding the World - Literacy

FIRST MILESTONE:

Children settle into nursery and build confidence to
share their thoughts and interests with their key
person. As their confidence builds, they begin to talk
more freely with other adults in nursery and to their
peers during play.

Engaged and interested adults who are tuned in to children’s
interests are key to children building their confidence. Adults make
comments about what both they and the children are doing as
they play alongside them, enabling non-pressured conversation
opportunities.

Adults support and facilitate conversations and relationships with
other children and adults.

Home or welcome visits, as well as stay and play sessions before
children start nursery, are pivotal to developing close relationships
with families and in supporting children to settle into nursery.
Group leaders introduce and send home group mascots, with
instructions of how to upload photos to Tapestry — making
connections between home and nursery and helping children to
talk about their photos.

Adults use ‘May | Join You’ strategies and our communication and
interaction poster to support children at earlier stages of language
development.

SPIRALS activities may be used at group times to support children
with confidence and language skills development, as they settle
into nursery group-time routines and expectations.

Component: Children comment on something they are doing with a familiar adult during play.

SECOND MILESTONE:

Children listen, attend to and begin to join in with
conversations with adults or peers when conversation
interests them.

They use simple sentences to communicate about
things which are important to them and learn new
words which they begin to use in conversations.
Children begin to have their own ideas and use simple
language to describe and explain their own ideas,
familiar concepts and understanding.

Children respond to ‘who’, ‘what’ and ‘where’ in
simple questions.

Children show an interest in talking about
photographs of their own family and are interested in
photos of others, as well as in non-fiction books about
people and families.

Adults use sustained shared thinking to extend ideas, narratives
and conversations.

Special experiences add cultural capital and support children to
extend their vocabulary and talk about their experiences: e.g.
Christmas, Diwali, Fireworks Night, Pantomime visit, Forest School,
Gardening Area.

Adults model key and sophisticated vocabulary during
conversations.

Mascots continue to support children to talk about their
experiences at home, answer questions and show an interest in
the lives of others.

Images (e.g. photos in the home corner), books and puzzles show
families and family life to stimulate conversations. Photos, such as
the ‘Didcot blocks’ add images of familiar local landmarks.
Non-fiction books are added alongside activities — e.g. books about
houses and homes alongside the small world dolls house.

SPIRALS is an intervention group which supports children to
develop confidence and proficiency in language and
communication. Identified children are given targeted support in
this group.

Component: Children can talk about their own families and experiences using simple sentences and show an interest in the

lives of others.

THIRD MILESTONE:

Children talk about changes, similarities and
differences they have observed, using a developing
vocabulary. Their sentences become more complex,
consisting of at least 6 words. They use some
compound sentences, using words such as ‘and’ or
‘then’ to connect ideas.

Children ask simple questions using ‘who’, ‘what’ and
‘where’ and understand the answers, including when
looking at non-fiction books with an adult. Children

Adults use sustained shared thinking to extend ideas, narratives
and conversations. They model key and sophisticated vocabulary
during conversations.

Special experiences add cultural capital and support children to
extend their knowledge, vocabulary and sentence structures, as
well as to ask and answer questions - e.g. Farm visit, Living Eggs
visit, Caterpillars, Gardening Area, and Forest School.

Mascots continue to support children to talk about their
experiences at home, ask and answer questions and show an
interest in the lives of others.




begin to understand and use ‘why’ and ‘how’ SPIRALS is an intervention group which supports children to

questions. develop confidence and proficiency in language and
communication. Identified children are given targeted support in
this group.

Component: Children can explain their understanding of the life cycle of a chick using 4-6 words sentences, using subject
specific vocabulary such as hatch, grow, change, chick, hen.

FINAL MILESTONE:

Children listen, attend to and join in with conversations with adults and peers.

They ask and answer questions appropriately, including ‘why’ and ‘how’.

Children use a broad and rich language base and sentence structures, including verbs, subject specific vocabulary, plurals,
tenses (e.g., ran, run), conjunctions (e.g., and, because)

They use language to describe and explain ideas, concepts and understanding.

They use subject specific vocabulary to talk about change, including lifecycles, seasons and change of properties such as
melting ice or Jelly.

Children can talk about their own life and experiences and show an interest in the life and experiences of others.
Children are interested in non-fictions books and ask questions about what they see and hear read to them to find out
more.

Sophisticated Vocabulary:

Elaborate, explain/explanation, exploration, recall, information, vocabulary, conversation, chat, attention, interesting,
noticing.

Regarding non-fiction books: contents, index, research

Weekly subject specific vocabulary — see planning sheets.
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Curriculum Goal 2: Sing 8 Nursery Rhymes, and Join in with Music and Movement

as Part

of a Group

Links to Statutory Framework: Communication and Language - Personal, Social and Emotional Development - Literacy -
Expressive Arts and Design,

FIRST MILESTONE:

With the support of familiar adults’, children are able to sit
within the group and show an interest in the actions and
words of familiar rhymes and songs. They may need to sit
next to an adult or on their lap to help them attend to this
experience.

Consistent routine and expectations are in place with adults
playing music to signal carpet time each day and visual aids
displayed and talked about, which show ‘good listening’
behaviours. Adults support children positively and are good
role models during carpet and group times. They may
suggest ‘come and sit with me’ and help children join in
with the actions.

Adults start with baskets containing a small selection of
simple rhymes and songs (up to 5).

Component: Children settle to group and carpet times with the support of an adult and begin to join in with some support

SECOND MILESTONE:

Children sit more independently during group or carpet
times. They are able to attend to what is happening with
some gentle reminders from adults. They show enjoyment
in starting to join in with songs, rhymes and movements,
copying actions and movements demonstrated to them.
They remember and join in with familiar sections of rhymes
and songs.

Children become more familiar with nursery rhymes and
routines and can sustain their attention more
independently during carpet and group times. Adults
support positively, for example, helping children find spaces
on the carpet where they are best able to listen and focus.
Adults use positive language such as ‘I'd like you to sit next
to..”, ‘listening ears’ and ‘eyes looking’.

Songs and rhymes are selected each week and sung daily to
support children to become familiar with the words and
actions. Our nursery song bag contains a selection of our
favourite and regularly sung songs and rhymes. Children
become more confident to join in with actions and
movements, including moving their bodies to music and
following along with yoga sequences.

Component: Children know some familiar sections of at least

2 nursery rhymes

THIRD MILESTONE:

Children know at least 4 nursery rhymes or songs and can
join in with words and actions during singing times or at
group times. They settle to singing or group times more
independently — showing an understanding of nursery
expectations and routines. They can purposefully select a
favourite song or rhyme from the song bag and show
pleasure in singing or reciting nursery rhymes. Children
enjoy accompanying songs and rhymes with instruments,
beginning to keep a steady beat. They move their bodies
rhythmically to music and are beginning to copy familiar
movements demonstrated to them during music and
movement activities.

As children become more confident and familiar with a
range of songs and rhymes, they can show their
preferences and favourites, choosing from the song bag.
Children are shown how to play percussion instruments and
can use these to accompany songs and rhymes. Adults
model and support children to keep a steady beat as they
play.

Children show increasing rhythm as they move their bodies
to music and show increasing control, including when
following yoga sequences. They become increasingly
confident to demonstrate their dance moves and move
freely.

Component: Children can join in with the words and actions of at least 4 nursery rhymes

FINAL MILESTONE:

Children know at least 8 nursery rhymes or songs and demonstrate confidence when singing or reciting them. When
asked, they can remember and choose a song or rhyme they would like to sing or recite. During carpet and group times
they can take turns and know to wait whilst another person is speaking. Children enjoy accompanying songs and rhymes
with instruments, keeping a steady beat and playing at an appropriate volume. They move their bodies rhythmically to
music and copy familiar movements demonstrated to them during music and movement activities, showing focus and

sustained attention.

Sophisticated Vocabulary:

Rhythm/rhythmically, expressing, concentrate, volume, tempo, pitch, co-operate, synchronise, posture, co-ordinate,

confidence, recite, demonstrate, accompanying, combine.




Curriculum Goal 3: Regulate emotions and become a confident learner who can

build narrative with peers
Links to Statutory Framework: Personal, Social and Emotional Development, Expressive Arts and Design

FIRST MILESTONE:

Children make a strong relationship with their key person.

Increasingly, they separate confidently from their parents
at the start of the session and become involved in their
play. They use their key person as a ‘secure base’
throughout the session, ‘touching base’ as/when needed.
As children grow in confidence, their involvement in
nursery activities deepens. They explore a wider range of
activities. They play alongside peers, showing an interest
in what they are doing and sometimes copying or joining
in with their play.

Where children need individualised and additional help, this
will be offered promptly. Help includes: individual meetings
with parents to map a way forward; Early Help support for
parenting; a Working Together Plan.

The key person establishes a warm, nurturing and responsive
relationship. Adults are sensitive to children’s cues and
provide physical and emotional support when children are
experiencing strong emotions. Our starting point in
supporting children experiencing strong emotions is that ‘all
behaviour is communication’. The key person provides a safe
environment and consistent routine. Adults speak calmly and
offer affection (as appropriate to the unique child).

Adults are co-regulating with children.

Component: Children spend at least 3 hours in nursery, managing their emotions with support

SECOND MILESTONE:

Children remain involved in their self-chosen learning and
activities for longer periods of time.

With adult support, children can express how they feel
and show an awareness of how others feel. With adult
support they can take-on suggestions to negotiate with
others or choose from options suggested to them and
sometimes suggest their own. Children join in with
imaginative play, sometimes following the lead of peers
and sometimes having and contributing their own ideas.

Adults support children to build relationships with peers,
noticing where children share similar interests. They
encourage children to sustain their attention and persevere
at tasks and activities. They use sustained shared thinking to
extend children’s thinking and ideas.

Children who need support to explore a wider range of
learning experiences may be supported with a ‘red and green
board’ with photos of activities.

Adults support children to recognise and name how they and
others are feeling.

Component: Children begin to join in with other children, remaining focused for longer periods of time

THIRD MILESTONE:

With adult support, children sustain their concentration
and ‘keep trying’ to achieve a goal. They show increased
confidence to keep trying or have another go to resolve a
problem. They show pride in something they have
achieved. With some adult support children are able to
suggest ideas for solutions to solve a disagreement. They
are able to use some words such as ‘happy’, ‘sad’, ‘cross’,
‘excited’ to talk about how they and others are feeling.
Children work together on the same narrative. They begin
to define roles within their play and can talk to an adult
about these.

Adults continue to use sustained shared thinking with
children.

Adults support children to take turns to speak and to listen to
what others have to say. They support children to negotiate,
for example, agreeing that two children can be batman in the
role-play game they are developing, or sharing out the
playdough when their friend has none/very little to use.
Adults specifically praise effort e.g. ‘you kept practising on
the monkey bars and now you can move your hand to the
second bar’. They support children to be proud of the
process, as well as of the end result.

Adults support children to reflect on and talk about how they
and others are feeling.

Component: Children sustain their concentration and show resilience to keep trying. They begin to develop narratives with

peers.

FINAL MILESTONE:

Children show confidence to keep trying, underpinned by self-belief and self-worth. They show resilience when facing a
problem, trying new approaches and showing pride in the effort (process) as well as the finished product. Children build
narratives co-operatively in play with peers. They extend their play by making props and suggesting new ideas. Children
can take on board the ideas of others in play: they listen and accept other’s needs, wants, views and opinions. They can
talk about and reflect on both their own and others feelings. They can resolve a disagreement using appropriate

vocabulary and actions.

Sophisticated Vocabulary:

Relationships, regulate/regulation, disagreement, agreement, conflict, negotiate, resilience, persevere, compromise,

boundary, co-operate/co-operatively.

Miserable, sensitive, cheerful, enthusiastic, delighted, overjoyed, uncomfortable, comfortable




Curriculum Goal 4: Handle Age-Appropriate Self-Care Independently and
Know Some Ways to Keep Health and Safe
Links to Statutory Framework: Personal, Social and Emotional Development

FIRST MILESTONE:

Children settle into nursery and develop secure
relationships with key people, with whom they are able to
express their needs and wants. This may be verbal or non-
verbal (using for example, body language, pointing or
using pictures to support communication).

Key people work with parents and carers to discuss children’s
toileting and potty-training needs during their home or
welcome visit. They talk with families about children’s safe-
care needs, for example, if children will ask for help or how
they may communicate this in other ways. A strong key
person approach, underpinned by sensitive, ‘tuned-in’ and
attentive interactions with our young children help them feel
secure and able to express their needs and wants. Key people
work together with parents and carers on next steps, valuing
them as the first and most enduring educators of their
children.

Component: Children can express their needs and wants to their key person

SECOND MILESTONE:

Children can tell adults when they need to go to the toilet
and mostly stay dry. They may need some reminders to
remember to use the toilet at key times or at regular
intervals. Children can manage their clothing increasingly
independently when using the toilet and show developing
independence with hand washing.

Children know how to find their water-bottle and coat.
They can take off their shoes and put on their wellies.
Children can add a picture or personal item to their group
box, with a little help.

Children can drink from a cup without spilling most of the
time and feed themselves.

Children express their needs and wants to familiar adults
at nursery and know that adults will listen to them. They
know to find a trusted adult if they are upset and that
they can ask for help.

Children at the beginning of their toilet training journey may
be taken to the toilet regularly, with this later stepping back
to gentle reminders. Key people offer support to parents
where children need additional help with toileting, and may
signpost families to ERIC toileting resources where this is
appropriate.

Children are shown where their individual items are kept, and
then adults encourage independence with finding and
replacing these.

Drinking from a cup is supported by adding smaller amounts
to the cup.

Children are promoted to use the use the hand-washing
sequence in the bathroom and shown how to wash their
hands.

Feelings fans, as well as role play are used as opportunities to
support children to talk about how they are feeling.

Adults use emotion coaching to support children to manage
their feelings and behaviour.

Children begin to take some independent carefully
considered risks, including at Forest School, knowing when to
ask an adult for support.

Receptive and tuned in adults ensure that children know that
their wants, needs and feelings will be listened to. Children
know that they are seen, heard and respected by adults at
nursery.

Component: Children can express their own needs and ask for help

THIRD MILESTONE:

Children are largely independent with toileting — taking
themselves to the bathroom and washing their hands,
occasionally with a reminder from adults. They can talk
about why handwashing is important.

Children can find their coat, water-bottle, bag and group-
box independently. They can change their shoes, as well
as put on their coat; beginning to learn how to manage
the zip with some support. Children show an interest in
trying different fruits and vegetables at snack time.
Children increasingly learn that they can express
boundaries and needs with other children. They know
that adults will help them and that they can seek out their
help or call over to them.

Adults teach children to say ‘no, thank you’. Adults know that
if they ask a question, e.g. ‘would you like to’, that ‘no’ is an
acceptable and respected answer. Adults use phrases such as
‘I'd like you to...”, ‘or ‘it’s time to...” when more directional
language is required. However, children learning that they
can say ‘no’ is important in keeping them safe. Adults teach
children to respect each other when they say ‘no’ and to look
at other’s reactions and faces to see how they are feeling.
Children know they can turn to an adult for help, often
attempting first to negotiate with a peer themselves. Adults
teach children to say and understand ‘stop’ and that others
like and dislike different things.

Adults model self-care processes and use backwards chaining
to support children to learn skills such as putting on and



https://eric.org.uk/potty-training/?gad_source=1&gad_campaignid=9113691287&gbraid=0AAAAADht2RbFlbjGzrfcF6KNoQnyHTx5O&gclid=EAIaIQobChMI5YjHhPPWkAMV9aNQBh0FESCSEAAYASAAEgKBZfD_BwE

zipping up their coat. They encourage children to have a go
independently.

Adult led learning (e.g. group and carpet time) includes
learning about how to keep healthy and safe — e.g.
handwashing clips, ICT safety, health and safety bags to
discuss as a group (e.g. containing suncream, soap,
toothbrushes).

Children grow their own fruit and vegetables in the garden,
which are prepared and eaten at snack time.

Component: Children can find and put on their coat, and change their shoes

FINAL MILESTONE:

Children take care of toileting needs independently, as well as wash and dry their hands. They can take care of their own
belongings and change their own clothes and shoes. Children drink accurately from a cup. They can feed themselves and
manage lunch boxes as appropriate.

Children are prepared for starting primary school. They show an interest and join in with exploration of uniforms, talk
about schools and photos/stories about going to school.

Children know and can talk about some ways which we keep healthy and safe: teeth cleaning/oral health - healthy eating -
moving our bodies/ exercise - sun safety - keeping clean/washing hands - road safety - stranger danger - ICT safety.
Children can express to other children ‘no-thank you’, ‘stop’ or ‘I don’t like that’ and respond appropriately when other
children say this to them. Children know to tell a trusted grown up tell a trusted adult if something worries or scares them.
Children independently try a range of different foods with different textures and tastes. They express a preference.

Sophisticated Vocabulary:
Independent, hygiene/hygienic, unhygienic, express, boundaries, respect, bacteria, recall, allergies, intolerance




Curriculum Goal 5: Move at Least One Bar on the Monkey Bars
Links to Statutory Framework: Physical Development

FIRST MILESTONE: Children’s key people are integral to supporting children to settle into
Children develop confidence to access the nursery and introducing them to a variety of learning opportunities
garden area as they settle into nursery. With and experiences.

adult support and encouragement, they can Adults increase opportunities for more risk taking and challenge by
climb up onto the climbing frame and take turns providing various materials and rearranging them at different heights
coming down the slide. etc.

Adults support children to think about risk and the things they can do
to keep their bodies safe.

Adults provide children with many opportunities and difference
resources to practise and develop their gross motor skills, including
using small equipment such as balls, as well as trikes and bicycles.

Component: Children can climb up onto the climbing frame and come down the slide, with some support

SECOND MILESTONE: As children’s confidence grows adults support them to assess risk
Children demonstrate confidence in climbing and | taking and in how they can navigate safely around other children.
moving around the climbing equipment, doing so | They use language of turn taking e.g. ‘we need to wait, it’s Bob’s turn’

independently. Children show an increased and talk with children about waiting until a space is clear before
ability in negotiating space with others and can starting their turn. If children need help, adults offer support and
frequently take turns coming down the slide reassurance and where appropriate will first talk children through
independently. next steps, e.g. where to place a hand or a foot, ahead of, for

example, lifting a child down if they feel ‘stuck’.

Children’s co-ordination and control, as well as awareness of space is
further developed by using small equipment such as balls, football
goals and hoops to throw into. Children begin to learn how to balance
and control bikes and trikes, navigating around others. In the sensory
garden children bounce with control, showing an awareness of others
when on the trampoline. They take turns on the swing (in the sensory
garden and at Forest School) and know where to stand to keep
themselves safe if pushing others or when waiting for a turn.

Ring games support children to develop special awareness and the
ability to move safely around others.

Throughout children’s time at nursery, they are encouraged to be
independent with key skills which involve physical movement,
manipulation and co-ordination, such as walking into nursery (rather
than being carried), carrying their own bags and putting them away,
and hanging up their own coats.

Component: Children can independently navigate the A-Frames

THIRD MILESTONE: Children continue to develop further gross motor co-ordination and
Children’s developing strength and coordination | control when using small equipment such as balls. They can kick or

is evidenced in being able to hang and safely throw a ball into a target such as a goal or hoop with increasing

drop from the first monkey bar. Children are accuracy. Children begin to develop confidence to come down the
able to take turns on the monkey bars, slide, firepole, with support, learning how to lean their body forwards and
swing and trampoline independently and are hold on with each hand before sliding down with assistance. Children
able to navigate around others safely. Children show increased confidence in navigating climbing at Forest School —
demonstrate confidence try moving around the including when climbing trees and the rope ladder.

monkey bars in different ways. Ring games support children to develop special awareness and the

ability to move safely around others.

Component: Children can hand and drop safely from the first monkey bar

FINAL MILESTONE:
Children can move at least one bar on the monkey bars by releasing one arm at a time. They show an awareness of others,
sharing the space safety, taking turns, and waiting for the space to be clear before starting to swing on the first bar.

Sophisticated Vocabulary:
Challenging, navigate, negotiate, adjacent, physical, encourage, resilience, perseverance, motivation, co-ordination.




Curriculum Goal 6: Tell a Story
Links to Statutory Framework: Communication and Language — Literacy

FIRST MILESTONE:

Children listen to stories as part of a small group, with
some support and gentle reminders from adults. They
show an interest in the story and join in with the
words of very familiar repeated phrases in texts. For
example, when an adult pauses at the end of a
sentence, they can join in with the final word (e.g. For
Dear Zoo, ‘So | sent him... back’)

Listening to stories during group times, as children settle into
nursery routines.

Core stories during book weeks these include traditional stories
(e.g. Goldilocks and the Three bears). There are 5 book weeks
during each academic year.

Children with EYPP given core story bags. Copies of core stories
available in the lending library and links to videoed versions of
the story made available. Families are encouraged to record
versions of the story in home languages, which are shared at
nursery.

Children introduced to the listening centre in the reading room
and use this with the support of adults.

Story sacks support children to engage with storytelling, for
example, using puppets and props.

Component: Children can join in with the final word of a

repeated phrase in a very familiar story.

SECOND MILESTONE:

Children listen to stories as part of a group with less
reminders from adults. They begin to remember and
use repeated refrains in familiar texts (e.g. for Going
On a Bear Hunt... ‘We’re not scared’). Children can
answer simple questions about a story, using the
pictures.

As children have more experience of stories, supported by our
book weeks, they can join in more independently and answer
simple questions about the story. Adults support children to
remember and join in with repeated refrains, supporting children
to recall these familiar phrases ahead of re-reading stories.

Book weeks support children to be completely immersed in the
story in multiple ways, for example, through making crafts which
reflect key characters or events, as well as during story telling
during carpet and group times.

During Forest School children join in with storytelling, sometimes
around a campfire.

Component: Children can answer a simple question about the pictures in the book. For example, ‘who is cooking?’ ‘Where

are they going?’ ‘What’s happened to the bear?’

THIRD MILESTONE:

Children can retell a simple familiar story using the
correct sequence. They remember and can use
repeated refrains and familiar sentences from stories.
They can talk about the characters and plot with the
support of an adult. Children can make suggestions
about what they think will happen next in a story and
can answer how or why questions about a character,
with the support of the pictures.

Children become increasingly confident in their ability to retell
stories answer questions about what is happening. They know
familiar stories well, underpinned by our immersive book weeks
and core stories.

Children make props and to support with storytelling during
group and carpet times — e.g., puppets. During play they use
their knowledge of a familiar story to act out and retell
storylines.

World Book Day (which takes place in March) supports children’s
enthusiasm for books and storytelling.

As children become more proficient story tellers, they play
around with stories — making suggestions for alternative
characters, events or endings.

During Forest School children join in with making up a story,
sometimes around a campfire.

Component: Children can make a suggestion about what will happen next in a story and can answer ‘how’ or ‘why’

questions, with the support of the pictures.

FINAL MILESTONE:

Children can join in with retelling and reworking (creating alternative endings and own versions) of familiar stories. They
can make suggestions about alternate endings, events and characters when reworking familiar stories in a group. Children
can answer ‘how’ and ‘why’ questions about stories confidently.

Sophisticated Vocabulary:

Author, illustrator/illustration, suggest/suggestion, reenact, publish, reference, alternative, fiction, non-fiction




Curriculum Goal 7: Draw a Representative Picture Using Colours Purposefully
Links to Statutory Framework: Expressive Arts and Design — Physical Development

FIRST MILESTONE:

Children explore a variety of mark making materials,
including pens, pencils and paint, sometimes with the
support of adults. They make marks intentionally,
sometimes ascribing meanings to them.

Children’s key people are integral to supporting children to settle
into nursery and introducing them to a variety of learning
opportunities and experiences.

Adults provide a range of mark making experiences for children
to explore e.g. pens, pencils, chalk, pastels. Outside, children also
chalk on the playground.

Adults draw alongside children, ascribing meanings to the marks
they are making e.g. “I'm drawing my Mummy”.

Pictures on displays and on tables inspire children’s drawings.

Component: Children sometimes ascribe meanings to purposeful marks

SECOND MILESTONE:

Children assign meanings to the marks they have
made. They create circular shapes and lines within
their artwork and begin to combine these together.
Children access a variety of mark making materials
independently (e.g. paint, pens, pastels). Children
notice that when colours are mixed together, that
they change.

Adults continue to provide a range of mark making equipment.
They model creating shapes and lines as they draw alongside
children, talking explicitly about the process —e.g. “I’'m drawing a
round circle for Mummy’s head”.

Children are shown the process and technique to mix colours.
They begin to learn how to use pumps to add small amounts of
paint to a pallet and mix the two together. Adults support
children to begin to learn how to use colour mixing instruction
cards. In the garden children mix colours in puddles, as well as
with water and sand.

Component: Children combine different shapes and lines, ascribing meanings to marks

THIRD MILESTONE:

Children begin to create a recognisable picture,
enclosing a space and adding further details. They can
talk about their picture, and it’s features as they draw
alongside an adult.

Children use a variety of materials to be creative.
Sometimes use specific colours for a purpose, e.g.,
using yellow for the sun. Children mix colours together
purposefully and can talk about the changes they have
observed.

Adults support children to add detail to their pictures. They use
the sustained shared thinking strategy of using encouragement
to further thinking e.g. “you have really carefully drawn
Mummy’s face, where do you think her ears will go?”. They also
ask open ending questions to encourage children to add more
detail e.g. “what else do you think you could add to make your
picture even better?”.

Still life drawing accompanied by a selected pallet of colours
supports children to plan what they are drawing and select
colours carefully — e.g. drawing a vase of daffodils using yellows,
oranges and greens. At Forest School children go on colour
hunts, supporting them to look carefully at the colours of natural
objects.

At Forest School children draw with coal from the fire, mud and
sticks.

Children are able to use colour mixing instruction cards to mix
colours purposefully, talking about the process.

Component: Children can enclose a space and add further details to draw a face

FINAL MILESTONE:

Children create a recognisable picture with a variety of media, adding details. They use colours for a purpose. Children can
talk about their picture with an adult, pointing out specific features and details. Children mix colours together to achieve a
planned effect (e.g. selecting blue and yellow because they plan to make green).

Sophisticated Vocabulary:

Represent/representation, create, media, interpretation, illustration, purposefully/purposeful, plethora (of colours, or

media options), features, combine.




Curriculum Goal 8: Write at Least the First Three Letters of My Name
Links to Statutory Framework: Literacy — Physical Development

FIRST MILESTONE:

Children explore mark making opportunities, sometimes
with the support of adults. They begin to understand
that marks have meaning as adults scribe their name
onto their pictures with them. Children know they have
a name card and can find it with the help of their photo.

Children are provided with different media to explore, both
inside and outside.

Name cards are introduced to children at group times. Initially,
all name cards include a photo of the child on the front, next to
their name.

Adults show children where there name cards are and scribe
their name with them — on their pictures etc.

Environmental print in the environment supports children to
learn that text has meaning.

Component: Children can find their name card with some

support and know that text has meaning.

SECOND MILESTONE:

Children begin to write the first letter of their name,
with the support of adults. They know how to find their
name card and its function to assist in name writing.
Children show they beginnings of an efficient pencil
grip, moving away from a whole hand, or palmer grasp.

Children’s fine motor development is supported through
activities such as threading, tweezers, pipettes, pegs, Sahara
trays and sewing. Dough and clay resources help children to
build strength in their fingers and hands.

Finger rhymes, such as Tommy Thumb, support children to
develop dexterity in their hands and fingers.

Adults model how to write the first letter of their name —
tracing their finger over the first letter of children’s name
cards, scribing the letter alongside them, and using Read Write
Inc, ditties as appropriate. They support children to hold their
pencil in an effective grip.

Photos of children on their name cards move from the front to
the back as children progress through nursery.

Component: Children write the first letter of their name

THIRD MILESTONE:

Children can find their name card and use it to support
them in writing the first two letters of their name. Adult
support may be needed to support children to write
letters next to each other in a sequence.

Children’s fine motor development is supported through
activities such as threading, tweezers, pipettes, pegs, sahara
trays and sewing. Dough and clay resources help children to
build strength in their fingers and hands.

Finger rhymes, such as Tommy Thumb, support children to
develop dexterity in their hands and fingers.

Adults model how to write the first two letters of their name —
tracing their finger over the letters on children’s name cards,
scribing the letters alongside them, and using Read Write Inc,
ditties as appropriate.

Adults support children to write letters next to each other and
in sequence, from left to right.

Component: Children write the first two letters of their name.

FINAL MILESTONE:

Children write at least the first 3 letters of their name in sequence (next to each other — left to right). They may use their
name card to assist them. Children make recognisable attempts at other letters and use an efficient pencil grip.

Sophisticated Vocabulary:

Scribe, formation, effective, recognise, sequence, persevere, attempt, Christian name, surname.
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Curriculum Goal 9: Orally Blend CVC Words &/\ [@236
Links to Statutory Framework: Literacy i gllp [i] g/
FIRST MILESTONE: Songs with sound effects such as ‘Old MacDonald’ and
Children can match or copy a short series of sounds (e.g. with ‘Walking Through the Jungle’ are sung at group and
instruments, farm animals, or a soundtrack type game). They carpet times.
listen carefully to sounds and sound effects in stories. Stories with sounds effects such as ‘Peace at Last’
support children to match and copy a sequence of
sounds.

Component: Children can match or copy a short series of sounds

SECOND MILESTONE: During group times, adults play games with name
Children are able to recognise the 1st sound in their name (e.g., cards, saying the first sounds of children’s names.
when an adult says J, J, .... John would know they were choosing
him to collect his name card).

Component: Children can hear and say the first sound in their name

THIRD MILESTONE: At the end of carpet time, groups are sent off using
Children can hear and say the initial sounds of other objects. the first sound of their group leader’s name. E.G ‘s s s
They take part in activities sorting objects into 2 groups of ... Sally’s group).

sounds.

Adult led games, particularly during group times,
involve children sorting sounds into two groups — for
example, things beginning with ‘a’ and things
beginning with ‘s’.

Component: Children can hear and say the initial sounds in familiar words

FINAL MILESTONE:
Children enjoying blending games. They are able to blend CVC words orally spoken to them and match them to a small
group of objects (e.g. if an adult says ‘p-i-g’ they can select the pig picture or toy from a small selection of objects).

Some children may be beginning to segment the sounds in words spoken to them (e.qg. if an adult says cat, they can
segment the word into the sounds c-a-t). Where children are ready to do so, adults will show them how to use the Read
Write Inc sheets to write the letters in a CVC word. There is also a selection of early reading books available to lend to
children if appropriate.

Sophisticated Vocabulary:
Blend, segment, recognise, initial




Curriculum Goal 10: Play a Counting Maths Game
Links to Statutory Framework: Maths

FIRST MILESTONE:

Children join in with number rhymes and songs and
can show at least 2 fingers when asked. They count to
3 by rote and are beginning to understand that small
groups of objects can be counted.

Number lines are displayed inside and outside throughout
children’s time at nursery.

Counting songs and rhymes are regularly part of group and
carpet times. Counting how many children are in group each
time day is a regular part of everyday group-time routines.

Our maths area is equipped and refreshed regularly with items to
sort and count and resources are always displayed attractively.
Resources include Numicon, which is also incorporated into
number lines and number tracks.

Adults count with children in various contexts across the nursery
— for example, counting scoops of sand or steps up to the slide.
Children with EYPP are given one of our favourite and most used
counting games E.g. Spotty Dogs. Games which involve matching
and counting are regularly played on our puzzles and games
table.

Component: Children can count to three by rote

SECOND MILESTONE:

Children can count a group of 3 objects with
developing 1-1 correspondence and can identify
numerals of special importance (e.g. their age ‘3’ or
that a favourite racing car has a number 2 on it).
Children begin to show understanding of how games
are played, with adult support

Children begin to make mathematical marks on simple
number tracks or charts.

Adults continue to take opportunities to count with childrenin a
variety of everyday and purposeful contexts both inside and
outside. For example, counting out items for a workshop project,
or counting children around the woodwork bench (3 children at a
time is our woodwork bench rule at Forest School).

Birthday celebrations include counting out candles, and matching
ages to numerals.

Numerals are displayed in a variety of contexts — e.g. with vehicle
role play there are numerals on toys cars, garage parking spaces,
and on number plates displayed nearby.

Number tracks, initially using only three spaces, support children
to really understand the concept of ‘3’ and to begin to make
mathematical marks — placing one dot, sticker, stamp or other
mark in each box. Hunts in the garden support children to
recognise mathematical mark making for a purpose.

Number puzzles, matching games and dice games support the
development of counting and numeral recognition.

Component: Children can count a group of 3 objects, sometimes with support and are beginning to recognise some

numerals.

THIRD MILESTONE:

Children begin to count groups of up to 5 with
developing 1-1 correspondence. They know that the
last number you reach when counting objects tells you
how many in total (the cardinal principle).

Children recognise numerals to 3 and can match
correct amounts to them. They can use subitising to
immediately recognise small groups of objects to 3.
Children recognise that a group of objects changes in
size/amount when things are added or taken away.
Children are able to join in with a maths game with
decreasing adult support and increasing
independence, they show an understanding of how
the game is played and what they need to do next.
Children make purposeful marks, including to check
off things found in garden hunts.

Adults continue to take opportunities to count with childrenin a
variety of everyday and purposeful contexts both inside and
outside. For example, counting out wheels for a construction
project, or pieces of fruit for snack time.

Birthday celebrations include counting out candles, and matching
ages to numerals.

Numerals are displayed in a variety of contexts — e.g. birthday
card number lines, and number prompts with playdough aliens.
Games such as What’s the Time Mr Wolf” support children to
develop the cardinal principle — stopping their steps when they
reach the given number.

Selected maths games which involve dice, matching amounts to
the spots, and counting ‘how many altogether’ are played
regularly. E.G. Spotty Dogs, Spotty Cows, Ladybird Game.
Matching and Lotto games also promote learning about how
games are played, turn taking and counting tiles/cards to see
‘how many’ or ‘how many are left’.

Component: Children can count out 3 objects from a larger group and match these correctly to the numeral.

FINAL MILESTONE:




Children count at least 5 objects with 1-1 correspondence.

They recognise numerals to 5 and match correct amounts to them.

Children use subitising to instantaneously recognise the number of objects in a small group of up to 5 objects without the
need to count them.

Children can count two groups of objects to find out how many are there ‘altogether’.

Children can calculate 1 more and 1 less up to 5.

Children can play a simple number maths game, specifically an Orchard game —e.g., Spotty Dogs or The Ladybird Game.
Children make purposeful mathematical marks and begin to interpret these — for example, working out how many people
like apples the most when completing a fruit graph, or using checked off boxes in a garden to hunt to determine ‘how
many more’ they need to find.

Sophisticated Vocabulary:
Calculate, addition, subtraction, fewer, instantaneous, estimate, identifying.




Curriculum Goal 11: Create a Model, using Shapes and
Techniques Appropriately

Links to Statutory Framework: Expressive Arts and Design, Physical Development, Maths

FIRST MILESTONE:

Children explore a variety of construction and dough
activities, sometimes with the support of adults. They
stack or line up blocks and fit together other construction
materials. They explore some different ways to change
the shape of dough, such as pressing, squeezing and
rolling. Children know how to add glue to paper and then
press items onto the top to fix these together. They begin
to snip paper with scissors, sometimes with adult support
to position the scissors or hold the paper.

Children’s key people are integral to supporting children to
settle into nursery and introducing them to a variety of
learning opportunities and experiences.

Adults support children to develop their confidence and
proficiency when learning basic techniques. They model,
support and use backwards-chaining, as appropriate for each
child.

Component: Children use a range of construction resources, fitting or joining pieces together in simple ways

SECOND MILESTONE:

Children use blocks or other construction resources to
create bridge-type structures or roof the space between
two other construction pieces. They can select materials
appropriately for their shape or size. They use language
such as ‘big’ and ‘little’ as they compare construction
materials and pieces and know the name of a least one 2D
shape. In the workshop children begin to understand how
to join two things together using glue or tape.

Children are able to make suggestions when supported by
an adult, of how to improve a piece of work (e.g., adding
more collage items to a project).

Children begin to copy and create patterns in their own
way. E.g., with spots or stripes.

Children can use a rolling pin and cookie cutter to cut out
shapes from dough.

Children use child safe scissors to snip around the edges
of paper: scissor grip may sometimes be two handed.

Interested and engaged adults are pivotal to children
sustaining their attention and building on a piece of work,
project or activity.

Forest School provides children with experiences in
woodwork, and using tools such as hammers and saws.
Adults model mathematical language, naming shapes and
using the language of measures. Shape resources, songs,
games and ‘shape hunts’ support children to develop their
knowledge.

They continue to demonstrate tools and techniques, offering
individualised support to each child.

Adults use sustained shared thinking to support children to
extend their ideas. They use encouragement to further
thinking (e.g. “You really have thought about where to put
this door in the palace but where will you put the windows?”),
make suggestions and use open ended questions.

Component: Children can make suggestions about how to extend their work, with the support of adults

THIRD MILESTONE:

Children use blocks and other construction materials to
create enclosures, working out how to turn pieces around
to make this happen. They experiment with different
shapes and sizes to make this happen and begin to
connect their enclosure together.

Children use more complex language to talk about length
and size, such as ‘tall and short’. They know the names of
some 2D shapes.

In the workshop children combine larger (e.g. boxes) and
smaller pieces (e.g. items such as lolly sticks and lids)
together to create models using tape and glue.

Children begin to construct with a plan in mind, using
appropriate shapes, tools and joining techniques to help
them achieve their goal. They show an ability to reflect on
their work, adding more items to extend a project, or
asking for help to achieve a goal or idea.

With dough, children add smaller items to a main
structure to create a model — they roll small circles of
dough in their hands to create smaller pieces and add
items such as lolly sticks.

Children can continue a repeating pattern.

Children use scissors in one hand to cut strips and straight
lines.

Interested and engaged adults are pivotal to children
sustaining their attention and building on a piece of work,
project or activity.

Forest School continues to provide children with experiences
in woodwork, and using tools such as hammers and saws.
Adults model mathematical language, naming shapes and
using the language of measures. Shape resources, songs,
games and ‘shape hunts’ support children to develop their
knowledge.

They continue to demonstrate tools and techniques, offering
individualised support to each child.

Adults use sustained shared thinking to support children to
extend their ideas. They use the techniques of recapping (e.g.
“so you have decided you will need...”), and clarifying ideas
(e.g. “you think that an extra piece of tape will fix their
window”)

Adults talk through with children their plans of starting a
project or model. They support children to think through and
collect the resources they will need. They support children to
research their ideas using non-fiction books and/or iPads.




Component: Children talk about what they plan to make, in advance or during the making.

FINAL MILESTONE:

Children use blocks and other construction resources to create more complex structures, which include patterns and
symmetrical designs. Their designs include multiples techniques in the same structure — e.g. towers, rows, bridges,
enclosures and patterns. They show an ability to plan, adapt and extend work.

Children use comparative language to compare the and size and length of construction items — such as ‘bigger’, ‘smaller’,
tallest’. They use shapes appropriately for tasks, can name a variety of 2D shapes and are beginning to talk about 3D
shapes.

In the workshop children can use at least two joining techniques independently.

Children can create simple repeating patterns.

Children can use child safe scissors to cut paper and other materials to desired shape

Sophisticated Vocabulary:

Construct, manipulate, technique, develop, combine, design, adapt, creation, enclose/enclosure, repetitive/repeating,
appropriate, symmetrical, precise, enormous, gigantic, minute, miniscule, dimension, structure, incorporate, 3D shape
names (e.g. cube, cuboid, prism, sphere)
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Curriculum Goal 12: Move sand,
Links to Statutory Framework: Physical Development — Maths — Understanding the World

mud and water successfully from one place to another

FIRST MILESTONE:

Children explore water, sand and mud
activities, sometimes with the support of
adults. They begin to share equipment and
ideas. Children use hand-eye co-ordination to
retrieve, hold and manipulate objects,
exploring them in difference ways.

Children’s key people are integral to supporting children to settle into
nursery and introducing them to a variety of learning opportunities and
experiences.

Throughout their time at nursery children are provided with a range of
sand, water and mud activities. They mix, pour, dig, scoop and tip in
large and small sandpits, and sand trays, as well as in in the water
feature, and water trays. In Forest School children access a well-
equipped mud kitchen, and make ‘potions’. Adults ensure children are
provided with a range of equipment: from large and small containers, to
pipettes, scoops, whisks, buckets and watering cans.

Component: Children use different equipment to

explore sand, mud and water

SECOND MILESTONE:

Children explore the movement of sand, mud
and water using equipment (e.g. ladles, spoons,
utensils, sieves), to pour, fill and empty
buckets. They use large and small muscles to
lift, squirt and squeeze items. Children use
simple language such as ‘heavy’ and ‘light’.
They explore the difference in size, length,
weight, and capacity and compare e.g., ‘this
one is big’, ‘this one is small’, ‘it's empty’.

Adults provide children with a range of equipment to explore sand,
water and mud. This includes a range of containers — from large cooking
bowls and equipment in the sandpit, to smaller tea sets, as well as
beakers, measuring cylinders and a range of shaped potion bottles. The
addition of bubble bath and food colouring or powder-paint allows for
further investigation and discovery. Different sized buckets and
containers support children to explore weight and measures, with
adults modelling mathematical vocabulary such as ‘heavy’ and ‘small’.
‘Things with holes’, such as colanders, waterwheels, funnels, tubing,
watering cans, and slatted spoons, allow children to explore the
properties of water and dry sand in different ways.

Bucket scales and tape measures support children to explore and
compare the weights and lengths of different items.

Component: Children fill, pour and empty containers and use language such a ‘heavy’ or ‘big’ in their exploration

THIRD MILESTONE:

Children transport, pour or fill containers
purposefully, for example, filling a cup to make
tea, or transporting bucket of water from the
water feature to the sandpit. They mix water
with sand or mud and talk about what are
doing and what they observe.

Children increasingly name items correctly, e.g.
bucket, watering can, spoon, ladle.

Children increasing use positional language and
associated vocabulary, e.g. fast, slow, heavy, on
top, float, sink, flow etc.

The purposeful movement of sand, water and mud is promoted through
a range of activities such as cooking role play, construction play with
diggers, buckets and wheelbarrows, as well as making sandcastles and
using sand moulds. Children use watering cans and help use the hose to
water the garden or fill tough spots in hotter weather.

Adults are pivotal in adding vocabulary to children’s play, for example,
naming items such as ‘ladles’ and ‘colanders’ and using positional and
associated vocabulary, such as ‘light’, ‘on top’, ‘flow’.

Children can accurately state which item is heavier or lighter when
using bucket scales.

During cold snaps water is added to the outdoor water feature with
children and left to freeze overnight.

Group times feature ‘experiments’, such as where children make and
refrigerate jelly, explore melting ice cubes and create fountains with
carbonated drinks and mentos — supporting children to talk about and
explore the properties of solids and liquids in ways which are fascinating
and inspiring.

Component: Children can transport a bucket of water from the water feature to the sandpit. They talk about what they are
doing using positional language and associated vocabulary.

FINAL MILESTONE:

Children work with a friend to transport and mix water, sand and mud, or to find out what happens when they fill and
empty different equipment. They communicate with others about their ideas and understanding and make adaptations.
Children know that water freezes and melts and that adding water to sand or mud changes its properties. They can talk
about their observations and closely observe different effects.

Children use subject specific vocabulary to talk about and compare space, weights and measures, using language such as
heavy, light, heavier, empty, full, nearly full, next to, across from, under, on top, first, next.

Sophisticated Vocabulary:

Transportation, texture, consistency, temperature, capacity, increase, materials, manipulate, combine, combination,

properties, liquid, solid.







